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Introduction  

The development of communication technologies and 

digital media has fundamentally changed the ways in 

which people access information, communicate, learn, and 

participate in society. The Internet, smartphones, social 

networking platforms, digital communication tools, and 

online educational resources have become important parts 

of everyday life ( ). These changes 

have also transformed the educational environment, 

particularly at the university level, where students 

increasingly use digital media and online information 

resources for academic research, learning, 

communication, and access to educational materials. As 

the amount of information available through media 

continues to increase, students require not only access to 

information but also the knowledge and skills necessary to 

understand, analyze, evaluate, and use that information 

appropriately (Potter, 2004). 

In the contemporary information environment, access to 

media and information technologies alone is not sufficient 

for effective learning and academic engagement (Bulger & 

Davison, 2018). Students are exposed to large quantities of 

information from different sources, and these sources may 

differ considerably in terms of accuracy, credibility, 

purpose, relevance, and quality. Consequently, university 

students need the ability to distinguish reliable 

information from unreliable information, identify the 

purpose and characteristics of media messages, evaluate 
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the credibility of sources, and use information responsibly 

(Safi et al., 2023). These abilities constitute important 

elements of media literacy (Potter, 2004). The 

development of digital media has further expanded the 

meaning of media literacy because individuals are no 

longer simply consumers of information; they can also 

create, publish, share, and disseminate content through 

digital platforms (Eserol, 2025). 

Media literacy has therefore developed from a concept 

primarily associated with understanding and evaluating 

traditional media such as television, radio, newspapers, 

and cinema into a broader set of skills relevant to digital 

communication and online information environments 

(Han et al., 2024). Potter (2004) conceptualizes media 

literacy in terms of the perspectives and skills that enable 

individuals to understand, analyze, and evaluate media 

messages. In the digital environment, this perspective 

becomes particularly significant because students 

encounter information through multiple platforms and 

formats. Eserol (2025) argues that the changing media 

environment requires media literacy to include the ability 

to work with digital tools, assess information available on 

the Internet, and participate actively in the new media 

environment. Thus, contemporary media literacy involves 

not only technical access but also critical and purposeful 

engagement with information. 

Despite the growing body of research on media literacy, 

previous studies have largely focused on defining media 

literacy and its components, examining its relationship 

with critical thinking, addressing misinformation, 

identifying media bias, and emphasizing the importance of 

media literacy education. Studies by Kiss (2024), Spinde et 

al. (2024), Raji et al. (2025), Rojas-Estrada et al. (2024), and 

Ziapour et al. (2024) demonstrate the relevance of media 

literacy to critical evaluation, responsible information use, 

and educational contexts. However, according to the 

literature reviewed in this study, comparatively limited 

attention has been given to the specific relationship 

between media literacy and academic behavior among 

university students, particularly in the context of Kabul 

University. 

This research therefore addresses an important area by 

examining media literacy and its relationship with 

academic behavior among 

University. Understanding this relationship is relevant 

searching for, accessing, analyzing, evaluating, and sharing 

information through media and digital resources. 

Examining these relationships can provide a clearer 

academic practices and information-use behaviors. 

Accordingly, the main objective of this study is to 

determine the relationship between media literacy and 

academic behavior among Kabul University students. The 

study also seeks to determine the level of media literacy 

among the students and to examine the relationships 

academic behavior. The research particularly considers 

dimensions related to access, analysis, evaluation, 

purposeful media use, and media use and time 

management. 
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Literature Review 

 

 

 

 

 

One important dimension of media literacy is the 

ability to access information effectively. In an academic 

environment, access involves more than having an 

Internet connection or being able to operate an electronic 

device. It includes knowing what information is required, 

identifying appropriate information resources, conducting 

purposeful searches, and locating sources that are relevant 

to academic needs. University students regularly 

encounter both academic and non-academic information, 

making the ability to identify appropriate sources an 

important component of effective information use. Rojas-

Estrada et al. (2024) emphasize the importance of targeted 

information searching and the ability to identify 

appropriate sources within media and information 

suitable information represents an important foundation 

for their academic activities. 

A second important component is the analysis of 

media messages. Media messages are not simply 

collections of neutral information; they may contain 

particular structures, language, images, perspectives, 

purposes, and intended meanings. Media-literate 

individuals are expected to move beyond the surface 

meaning of a message and consider who produced the 

message, why it was produced, what evidence supports it, 

and how the message has been constructed (Potter, 2004). 

For university students, this analytical ability is relevant 

because academic work requires engagement with 

information from different sources. Students who analyze 

information carefully may be better able to understand the 

http://nussj.nu.edu.af/
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context and purpose of the information they encounter 

before incorporating it into their academic activities. 

Critical evaluation represents another central 

dimension of media literacy. The rapid production and 

circulation of information through social media and 

websites means that information can be shared widely 

without necessarily undergoing rigorous scientific or 

editorial validation. Consequently, students need to 

evaluate the reliability and credibility of information 

before accepting or using it. Such evaluation may involve 

considering the source, evidence, publication date, author 

expertise, and possible bias of the information. Kiss (2024) 

highlights the relationship between media literacy and 

critical thinking, noting that media literacy can support the 

ability to analyze information rather than consume 

messages without critical consideration. This ability is 

particularly important in higher education, where the 

research, assignments, academic discussions, and learning 

processes (Sádaba & Tomé, 2024). 

The importance of critical evaluation is also 

demonstrated in research concerning media bias and 

misinformation. Spinde et al. (2024) examined critical 

evaluation of media messages with particular attention to 

the identification and correction of media bias. Their 

findings indicate that appropriate training and suitable 

media content. Similarly, Ziapour et al. (2024), in their 

systematic review of social media literacy in the context of 

misinformation, emphasize the importance of media 

literacy for identifying reliable sources and addressing 

misinformation. Although these studies focus on broader 

information and misinformation contexts, their findings 

are relevant to university education because students also 

need to distinguish credible academic and informational 

sources from unreliable content. 

Media literacy is also increasingly considered an 

important educational competency. Raji et al. (2025) 

emphasize that students in the digital world require critical 

thinking skills that enable them to identify, analyze, and 

critically evaluate new media content, as well as skills for 

using media appropriately. Likewise, Rojas-Estrada et al. 

(2024), through a systematic review of media and 

information literacy in educational contexts, highlight the 

relationship between media and information literacy, 

learning, and educational behavior. These perspectives 

suggest that media literacy is not simply a communication 

skill; it is also relevant to how students interact with 

information and educational resources. 

Academic behavior constitutes another important 

concept in the present study. Academic behavior refers to 

a collection of learning- and education-related activities 

their academic responsibilities. These behaviors include 

regular study, management of study time, self-discipline, 

academic responsibility, educational involvement, and the 

appropriate use of academic information resources. A 

student demonstrating positive academic behavior may 

establish regular study practices, manage time effectively, 

complete academic responsibilities, participate in 

educational activities, and make appropriate use of 

information resources. In this sense, academic behavior 

engagement with academic activities. 

The relationship between media use and academic 

behavior has become increasingly relevant because digital 

media can serve both educational and non-educational 

purposes. Digital platforms provide students with access to 

educational materials, research resources, communication 

channels, and learning opportunities (Wahid, 2025). At 

the same time, media can also become a source of 

distraction or unplanned use of time. Raji et al. (2025) 

emp

learning materials while also creating opportunities for 

aimless or distracting use. Therefore, the way students 

understand, evaluate, and use media may be relevant to 

their academic practices, particularly their information use 

and management of time. 

The relationship between media literacy and 

academic behavior can also be understood through 

relevant theoretical perspectives. The first theoretical 

framework. Potter (2004) views audiences as active 

participants who can use knowledge and skills to access, 

understand, interpret, and analyze media messages. From 

this perspective, media literacy provides individuals with 

the ability to construct meaning from media content rather 

than simply accepting messages passively. In the context of 

the present study, this framework provides a basis for 

evaluate, and use media may be associated with their 

academic practices. 
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Research Methodology 
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Findings 

 

 

 

 

 

http://nussj.nu.edu.af/


Babakarkhail and Zirak http://nussj.nu.edu.af  Vol.03; No.04; 2026 

14 

 

 

 N Minimum Maximum Mean Std. 

Deviation 

I have access to electronic devices 

(mobile phone, laptop, and the 

Internet). 

242 1.00 5.00 4.3099 .89664 

I can find reliable academic sources on 

the Internet. 

242 2.00 5.00 4.3182 .69527 

I understand the difference between 

educational and non-educational 

content. 

242 1.00 5.00 4.1157 .71371 

I can identify the main purpose of media 

messages. 

242 1.00 5.00 4.0579 .86708 

Before accepting information from the 

media, I pay attention to its source. 

242 1.00 5.00 4.1694 .82506 

The credibility of the author or media 

outlet is very important to me. 

242 1.00 5.00 4.1901 .86244 

I share useful academic materials with 

others. 

242 1.00 5.00 4.1818 .78365 

When sharing content with others, I 

consider its accuracy and credibility. 

242 1.00 5.00 4.0702 .89212 

 

 

 Media 

literacy 

Analysis vs 

Behavior 

Evaluation 

Behavior 

Purposeful 

Media Use 

Media Time 

Management 

M
ed

ia
 

li
te

ra
cy

 Correlation 

Coefficient 

1.000 .272** .615** .388** .364** 

Sig. (2-tailed) . .000 .000 .000 .000 

N 242 242 242 242 242 

A
n

al
ys

is
 v

s 

B
eh

av
io

r 

Correlation 

Coefficient 

.272** 1.000 .395** .402** .262** 

Sig. (2-tailed) .000 . .000 .000 .000 

N 242 242 242 242 242 

E
va

lu
at

io
n

 

B
eh

av
io

r Correlation 

Coefficient 

.615** .395** 1.000 .459** .345** 

Sig. (2-tailed) .000 .000 . .000 .000 

N 242 242 242 242 242 

P
u

rp
o

se
fu

l 

M
ed

ia
 U

se
 Correlation 

Coefficient 

.388** .402** .459** 1.000 .333** 

Sig. (2-tailed) .000 .000 .000 . .000 

N 242 242 242 242 242 

M
ed

ia
 

T
im

e 

M
an

ag
em

e

n
t 

Correlation 

Coefficient 

.364** .262** .345** .333** 1.000 

Sig. (2-tailed) .000 .000 .000 .000 . 

N 242 242 242 242 242 
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Sub-dimension  Sig. Result 

Analysis of media messages and academic behavior 0.272 < .001 Positive and significant 

Evaluation of media content and academic behavior 0.615 < .001 Positive and significant 

Purposeful media use and academic behavior 0.388 < .001 Positive and significant 

Media and time management 0.364 < .001 Positive and significant 

Discussion 

 

 

 

Conclusion 

This study examined the relationship between media 

Kabul University. Based on data collected from (242) 

respondents, the findings indicate that the overall level of 

media literacy among the students was high, with a mean 

score of (4.1767) on a five-point Likert scale. The results 

further demonstrate positive and statistically significant 

relationships between media literacy and all examined 

dimensions of academic behavior. 

Specifically, media literacy had a positive 

< .001), purposeful media u

Among these dimensions, evaluation of media content 

showed the strongest relationship. Overall, the findings 

suggest that students with higher media literacy tend to 

demonstrate more purposeful information use, stronger 

evaluation of sources, and more effective academic media 

practices. Therefore, developing media literacy skills may 

academic practices and responsible use of digital 

information. 

Recommendations 

1. Strengthening media literacy education: Kabul 

University should consider incorporating media 

literacy training into academic programs, with 

particular emphasis on critical analysis, source 

evaluation, identification of unreliable 

information, and responsible use of digital media 

for academic purposes. 

2. Promoting purposeful media use: University 

instructors should guide students toward using 

digital media and online resources primarily for 

academic research, learning, information 

gathering. 

3. Improving media-use and time-management 

practices: Students should be encouraged to 

develop effective time-management strategies 

when using digital media, including setting study 

schedules, limiting non-academic media use. 

http://nussj.nu.edu.af/
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